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ABSTRACT

This study focused on academic teaching staffteféaress in mainstreaming disability interventidoisstudents
with special needs in public universities in Kengagase of the University of Nairobi. UniversityNdirobi (UoN), like
most public universities, has a disability mainatréng policy, as a requirement and a performanatdicator of the
Government of Kenya, in accordance with Kenya'sBes with Disability Act (2003) and UN Conventiantbe Rights of
Persons with Disabilities (2007), where all Govesmhinstitutions are required to mainstream diseiin their functions
and operations. Thus, the university, UoN admitsletts with varying special needs. This study aiateidvestigating
how the academic teaching staff has been sensitinddin-serviced in knowledge, skills, and attittidlieat can enable
them to interact effectively with students livinghwdisabilities in the teaching- learning proce§he question is, how
many of the professionally trained teaching stafficquainted with skills, and knowledge of handéing interacting with
students living with different types of disabilitypublic universities? The objectives of the gtimtused on examining the
awareness level of academic staff on disabilitygyahterventions, teaching strategies applied bgdemic teaching staff,
utilization of resources and assessment procedurésssons where there were students with disaslitThe findings of
this study were meant to inform university dis&pipolicy and practice, identify gaps in the impéartation of disability
interventions  for  students  with  disabilty and it§n further  opportunities and  practice
in-servicing of academic teaching staff in knowlkedgkills, and attitudes in handling students liviwith different
disabilities. A case study design was employed, tardstudy targeted undergraduate and postgradsaieents with
disabilities. The questionnaire, interview schedudteus group discussions, observation, and doctraralysis guide
were key tools for data collection. A sample siz@50D academic staff members and 800 students veaendfrom the
target population of 68,000 students, 2,500 acadestaff, and 5,400 administrative and technicalffstaspectively.
Stratified random sampling was employed where stisdeere divided into two strata; those with a disity and those
without a disability. All those with a disabilityene purposively selected for the study and thosieowt a disability a 50%

rule was applied.
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INTRODUCTION
Background of the Study

In June 1994 representatives of 92 governmentR8aridternational organizations formed the World feoence
on Special Needs Education (WCSNE), held in Salama®pain. They agreed on a dynamic new Statement o
the education for all disabled children, which edlfor inclusion to be the norm. In addition, thference adopted a new
Framework for Action, whose guiding principle isathordinary schools should accommodate all childregardless of
their physical, intellectual, social, emotionaihduistic or other conditions (Salamanca Statem&®®4). Since then,
inclusive education has become an influential dl&teand, where capacities are being developed liese it at all levels
of education. Although implementation of incluseeucation has taken root in countries such as th&tates of America,
Australia, Britain; African and Asian continentslisiag far much behind in implementing it, may kleie to cultural

hindrances, stereotyping and attitudes surroundinpose with disabilities.

All educational institutions provide educationasight to all as per the United Nations Declamtig Human
Rights (1948), hence disability as a condition cdariye overlooked. The stereotyping of learners wifferent forms of
disability has led to stigmatization and discrintioa of students with different forms of disab#isi in educational
institutions. People with Disabilities (PWDs) aneck a great workforce that can contribute a gres do economic
development if their potentialities, abilities,dats, skills, knowledge, interests and attitudesdaveloped, nurtured and
empowered. All those students with disabilitiesché@ have access to education and training to ntiagden compete
effectively in employment opportunities and be usehembers of the society. Thus, all institutioreet to promote
inclusiveness in all strategies of resource devakag and capacity building for its teaching st&ifobal organizations
have taken the initiative to develop capacitiemainstreaming disability interventions in developmd-or instance, the
United Nations Economic Council resolved in thensultative meeting of June 2014 to promote thhtsigpf persons
with disabilities and mainstream disability in tippst 2015 development agenda; basing on recommnenslaand
outcomes of earlier operational frameworks sucWasld Summit for Social Development in 1995 and @0Convention
on the Rights of Persons with Disabilities, adopted006; World Programme of Action concerning ieal Persons; and
Standard Rules on Equalization of OpportunitiesHersons with Disabilities. UN’s education agendyNESCO (1994)
called on the international community to endorgeapproach of inclusive schools by implementingical and strategic
changes. World Conference called onall governmémtgive the ‘highest policy and budgetary priority' improve
education services so that all children could b#usted, regardless ofall differences or difficudtieand to ‘adopt as a

matter of law or policy the principle of inclusieglucation' and enroll all children in ordinary solso
Contextualization of Statement of the Problem

The study anchored on the influence of the capauityding on academic teaching staff in mainstremmi
disability policy interventions at the University Nairobi. Among the major trends in the globalgiomal and national

community that universities seem to be slow to ebryet it is taking its toll on university studégdirning achievements
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is inclusion and inclusive education. Universit@s coming up with policies on mainstreaming diggbnterventions, in
embracing inclusive education, yet implementatibthese policy strategies seems to be the issuthelimplementation
of inclusive education in universities, there ie tthallenge of inaccurate placement records aralaatlisabled students
in learning institutions. According to ILO (2017here is very little or no accurate data currerdgly people with
disabilities worldwide including Kenya. World HdalOrganization’s principle of ten percent of thepplation gives 4
million of the 40 million Kenyans as being disabfggbple; in Kenya, it is estimated that 4.6 percemistitute people with
disabilities in their different categories of digdies. In the whole world of six billion peoplsjx hundred million people
experience one form of disability or another. Eniversity student and staff population, there@rly general placement
records for all students with no accurate recordtadents with a disability. The Kenya National & of Statistics in the
Statistical Abstract of 2017, Kenya Economic Re@mtvey (2017), Student Information Handbook (20&aR)ong others,
have student records as per the faculty and yeadmission, with no data on the number of students disabilities.
What baseline survey data do the universities osplan and execute on concerns of capacities imstasf human
resources, physical and material resources whelindeaith disability and implementation of inclugiveducation? What
strategies and mechanisms have universities ppiaite to embrace inclusive education? What intdieas need to be
prioritized in mainstreaming processes? How has uhéeversity academic teaching staff been sensitined the

mainstreaming of these interventions?

According to Hurst (1996) participation of disablstudents in higher education is an issue both cufak
opportunities and of empowerment for the studeotscerned. When disabled people enter higher edurcdtiey are
taking up an opportunity to increase their knowkedg develop their social skills, to obtain goality education and to
expose themselves to debate and discussion. h isnportant experience for empowerment; yet litHeknown about
disabled students' experience in higher educatibior effective interaction with disabled students fheir learning,
achievement, and empowerment into the labor mattketg is a need for a professionally trained aa gerviced teaching
force that is well sensitized on mainstreaming ddalility interventions, and, adequate material aotdysical

institutionalized resources to cater for varioysety of disabilities.

Any reform in the education sector at all levelsr aaly be achieved through the full measure of heac
involvement and commitment as the teacher is ah#aet of the implementation process (Imonje, 20Thjs is due to the
fact that teacher resource is one of the most itapbinputs for quality learning outcomes (the Rajguof Kenya, 2005;
Swan wick, 2010), especially in the changing treméhclusive education. Teacher level of prepamtgkill, and attitude

are critical variables for the success of inclugivactice (Benter, 1985; Eckes and Ochoa, 2005)

Statistics released by the Commission for UniverEducation (CUE), show that the number of professose
from 238 in 2010 to 265 by February 2013. This paishcademic teaching staff numbers in the sevessblehiversities
(University of Nairobi, Moi University, Kenyatta Wrersity, Egerton University, Jomo Kenyatta Univgr®f Agriculture
and Technology, Maseno University, Masinde Muliroivgrsity of Science and Technology) to 5,189 framund 4,800
in 2008— 8% growth. The lecturer to student ratimies between universities. The University of Naiyavith 57,162
students, has an academic staff of 1,610 — meahindecturer to student ratio is 1:36 in normal rseuspecializations.
Student numbers shot from 140,000 in 2010 to 28i@3he year 2013, which means that lecturerdared to take on a
bigger workload, hence, compromising the qualityeafrning. Although the number of qualified lectgréas been rising,

it lags far behind student growth, forcing manyvensities to hire under-qualified staff in the pimsi of tutorial fellows
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for academic positions (Ng'ang’a, 2014). Furtherepamiversities seem to have very few or nonelaifahe academic

teaching staff who can interact effectively at it&tructional level with students with disabilities

There is an increasing number of students wiglaldlities from high school getting placement ittte public
universities for quality education. For instancettie Kenya Certificate of Secondary School Exationg KCSE) results
and analysis, of the year 2014; 483,630 candidsdeshe examination, 149,717 candidates scorecegtadand above
(which is the minimum university entry). There 15090 Special Needs Education (SNE) students whinisKCSE 2014.
Out of the total, 180 candidates managed to oldagmade C+ and above, with 5 SNE candidates gegfiade A Plain
and 14 candidates getting grade A. Most of the WP candidates including the 180 candidates ofiapeeeds, who got
grade C+ and above will find placement into the ligubniversities for further education. Hence, hietuniversities are
slow in embracing academic teaching staff contisuprofessional development gap in mainstreamingbdlisy policy
interventions through inclusion efforts, educatiprovided will be discriminative thus violating thght to quality

education for all learners.
Objectives of the Study

The study objectives included: to establish tharawess level of the academic teaching staffmainstreaming
disability policy interventions ; to examine thesoe@rce strategies put in place by public univessitd enable the academic
teaching staff to teach students with special neteddetermine the teaching strategies appliedhkyatcademic teaching
staff in interacting with students with special dgeto analyze how the academic teaching stafzesilresources in the
teaching/learning resources for students with gppemeds; to examine assessment strategies usadaldgmic teaching

staff for to test learning progress of student$\sjiecial needs.
Contextual Analysis of Inclusive Education to Studets with Disability

The concept of inclusion means total participataomd involvement of all students with different farmof
disability in the mainstream classrooms regardtéstheir physical, mental, emotional, psychologiead cultural state.
Inclusion is not placing students with a disabilipaired” up with their counterpart peers next hern as interpreters or
use of “assistive devices”. UNESCOQ’s (1994) defimit as derived from the 1994 Salamanca Conferepfersr to
inclusion a “process of addressing and respondirthe diversity of needs of all learners througtréasing participation
in learning, cultures, and communities, and redwadxclusion within and from education. It involveBanges and
modifications in content, approaches, structures, strategies, with a common vision which covetschildren of the
appropriate age range and a conviction that ihésresponsibility of the regular system to edueditehildren”. Stubbs
(2008) defines inclusive education as “a wide rapiggtrategies, activities, and processes that gealake a reality of the
universal right to quality, relevant and approgiatiucation to all. It seeks to enable communitigstems, and structures
to combat discrimination, celebrate diversity, patenparticipation and overcome barriers to learming participation for
all people. All differences according to age, gendénicity, language, health status, economitustaeligion, disability,
lifestyle and other forms of difference are ackreniged and respected. Consequently, issues thatvithahodifications
in content, approaches, strategies, activities, @odesses in addressing and responding to thesdivef needs for all
learners rotates around the lecturer/teacher/adadsaff who interacts with these learners moréhim teaching/learning

process.
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Consequently, inclusions of students who are de#farning refer to their being educated withinassroom of
students with normal hearing (Cohen, 1995). Inclugliffers from ‘mainstreaming’ in that mainstreaignimay refer to a
variety of degrees of contact with hearing studemtsereas, in inclusion, the student who is dealcisially placed in a
classroom with hearing students. Inclusion may lveva range of services including interpretersertakers, teacher
aides, teachers of students who are deaf, and ltanisy but these services are provided within dbetext of regular

classrooms.

According to the Global Economics of Disability Aral Report of 2014, there are 56.7 million people
representing 18.7% of the non-institutionalized yapion in the US above the age of 5 years, idiedtithemselves as
having a disability. According to the US Census @@Llreau population report, the global estimat¢hefpopulation of
persons with disability is 1.27 billion people. Beepersons with disability have witnessed firsthahdllenges in
interacting with mainstream infrastructure and tadis, especially those in educational institutiomerough low

educational outcomes and lack of adequate sKiks, tannot be integrated into the workforce.

Incorporating disabled students within an inclushigher education environment is the key concerre\ary
university in the world. According to Hurst (199&rticipation of disabled students in higher ediocais an issue both of
equal opportunities and of empowerment for theesttelconcerned. Higher education is an opportdoitgtudents with a
disability to increase their knowledge, developiabskills, and obtain good qualifications and tpese themselves to
exchange of ideas as an experience for empoweri@antessful completion of their degree coursesgeeat milestone
which gives them entry into the labor market.

However, disabled students tend to encounter barielearning at the university that leads to rpo@utcomes
as compared to other students when entering the samwersity (Riddell et al., 2002). In looking ¢toeate an inclusive
environment universities, therefore, should be logko reduce the barriers that students encounteraching, learning,
and assessment. The needs and rights of disabigeints as learners in higher education have naot &etirely catered for

as there are still issues and constraints in theimentation processes of inclusive education.

In developed countries like the USA and Australigre is a legislation that governsinclusion inheigeducation.
For instance, section 504 of the USA Vocational &adhabilitation Act (1973) which was made law ir7&Sstipulates
that; “ no otherwise qualified individual with asdbility in the United States shall, solely bygsea of his or her ability
be excluded from participating in, be denied thedfiés of, or be subjected to discrimination undey program or activity
receiving federal financial assistance.” On the esarate, the American with Disabilities Act was eedcin 1990. In
Kenya, Persons with Disability Act (2003) sectid(il states that “no person or learning institutgirall deny admission
to a person with a disability to any course of gthg reason only of such disability if the pers@stthe ability to acquire
substantial learning in that course. Drawing framtslegislation, practices and processes on iraugiom universities
such as University of Edinburgh ( which reportedha Student Disability Service Annual Report 2@D3/4, the vision,
mission and core values that support students imithairments in fulfilling their academic potentiakorking with

academic staff and other university colleaguesfssibnals, to create an accessible learning antitepenvironment

Among the objectives of the university educatioiKenya, that emphasizes on capacity building anligion, as
stipulated in The Universities Act No.42 (2018¢lude; university education shall provide the legthstandards in, and
quality of teaching, research, training and retrjnhigher level professional, technical and manag@ personnel;

fostering of a capacity for independent critidahking among its students; promotion of gendernbe¢ and equality of
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opportunity among students and employees; and gromof equalization for persons with disabilitiesjnorities and
other marginalized groups. Through the Placemear@@PB) universities shall in the performancetsfiiinctions uphold
equity and balanced access to university and akefucation and develop suitable criteria to prenadtirmative action

and other strategies for the marginalized, the nitiee and persons with disabilities.

Thus, as policies, academic programmes, and infi@ste in universities are being developed and ifisaldto
permit students with disabilities to complete thasgree programs, it must be understood that theopeat the center of
better learning outcomes by students with disgbditd for high productivity in the labor markettiee academic staff
(teacher). This means that there is a need to dg\adademic staff in professional skills that caakenthem effective in
serving these students with disabilities as per thieerse learning needs. In most educationditit®ns, implementation
of inclusion policies has been uneven (Evans annt,LR002). There have been failures and difficaltiamong the
academic staff in educating students with disadéditFlorian and Rouse (2001) has pointed outdhat of the greatest
barriers to the development of inclusion of childwgith disability is because most teachers do ravehthe necessary
knowledge, skills, and attitudes to carry out thegk, which makes it difficult for children with stbility to achieve due to

uncertainty about professional and inadequate paéipa of teachers for deaf and blind children @dow,1999).

Although there is widespread support for inclusaina philosophical level, there are some concdnas the
policy of inclusion is difficult to implement becsel teachers are not dwell prepared and supportedrtowith deaf and
blind children in inclusive ways. McLaughlin and i@ (2000) emphasized inclusion requires teaclweecdtept the
responsibility for creating schools in which alildren can learn and feel they belong. Ainscow @)%nd Ainscovet al.
(2006) suggests that one way of overcoming theffieudiies is to reconsider the roles, respondiieiti, and identities of

teachers. Ainscow (1999) added that teachers aodatbecause of the central role they play in pting participation.

This study focused on the influence of capacityding of academic teaching staff in mainstreamiigalility
interventions for students with special needs imlipuuniversities in Kenya, a case of the Universitf Nairobi.
University of Nairobi (UoN), like other public urgvsities, has a disability mainstreaming policyptigh which university
staff is oriented and in service on matters odldiigty, in order to facilitate the needs of stutewith special needs in the
university. UoN developed disability mainstreamipgjicy in 2011, in order to meet the Governmenturegment. The
Disability Mainstreaming Policy at UoN adopted d&imidon of disability from Kenya's Persons with xbility Act
(2003), where disability is “physical, sensory, t@ror other impairments including any visual, legs learning or
physical incapacity which impacts adversely on @ao@conomic or environmental participation”. Ire tholicy, disability
may take many forms including; physical disabifitiscnearing impairments, cognitive impairments, @sgichological
disorders. The question that this study is; howedai¥e is the academic staff when interacting witbse groups in the

teaching-learning process in terms of teachingegifas, andteaching-learning resources?

The disability mainstreaming policy puts the petage of PWDs at 4.6 percent estimated at 1650 stside
2012. In 2014, UoN had 62,040 Students (curremly015, there are estimated to be 68000 studeh&)0 Academic
Staff and 5,400 Administrative and Technical Stafhe assumption in the policy is that if 3% of thispulation
constitutes PWDs the estimated number of PWDs wsialdd at 2040 students whose learning needs sheutlaken care
off.

The goal of UoN Disability policy is to promote thdl inclusion of students and staff with disatiés into the

full life o the institution. This will be done thugh short, medium and long-term interventions. HEhert-term
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interventions include; establishment of disabiléypport desk in every college; all colleges to emkban disability
awareness programmes on the continuous basis aedutberate students and staff with disabilitiesgdécally. The
medium-term interventions include; modificationexdisting structures and facilities (toilets, lities) to make them more
conducive for use by persons with disabilities; ificdtion of existing environment to make it morisability compliant
environment; provision within UoN budgets, and supservices(wheelchairs) to PWDs. The longternerirgntions
include; enhance full inclusion of PWDs during doastion of new buildings and comply with the preieins of disability
act (2003) in addressing special needs of PWDiseatihiversity. All these interventions aim at ciegita learner friendly
and conducive environment for all the PWDs inclgdatudents with disabilities and the academic stafb interacts with
the students to ensure better learning outcomesttioients with disabilities. By the year 2013, UsMNupposed to have
worked out all mechanisms on short term, mediunmteand long term interventions. By the year 2015, tle

interventions are supposed to be in place and Wahld be by now a disability compliant environment.

Since the inception of the UoN disability Polichete have been efforts towards having awareness and
sensitization programmes for the university staféhable them to curb discrimination against pewjitle disability in the
university. According to the report by Internatiblasability and Development Consortium (2008) pas with disability
are in many cases subjected to discrimination amibtito access to education.

The Varsity Focus magazine (2014) edition repodedhe University of Nairobi launch of the film aleaf role
models, stating what they have gone through to berevthey are now. In the same magazine, it wasrtexp that the
university has plans to offer diploma and degreesign language interpreters in order to meet #meahd for qualified
interpreters. The question is, how many of thesesisization programmes targeted academic stdftiraas training them
on skills, knowledge, and attitudes are conceinedisability aspects is concerned, except forGoiege of Biological
and Physical Sciences? How many of the acadenfictetined, sensitized or involved in the senstiiza programmes
can effectively interact with students with a difigbin the teaching -learning process? Accordingthe Strategic Plan
(2013 -2018), 90% of the teaching staff was trdilmepedagogical and andragogic skills. The quastp how many of
the 90% trained teaching staff, were trained inabeuisition of skills, knowledge, and attitudeattban enable them to

interact with students with a disability in thedhang-learning environment?
Issues, Controversies, and Problems in MainstreamgnDisability Interventions

Capacity building is significant in the achievemenft organizational goals and in the attainment @fhh
productivity levels. Capacity building ensures thia staff has the essential basic skills to eiffebt participate in the
implementation processes in every institution. &rhyj, in educational institutions, especially,rrainstreaming disability
interventions, capacity building ensures that saafill levels acquires essential basic skills attitides in interacting with
students with disabilities. According to the GloBEalonomics of Disability Annual Report of 2014, iheare 56.7 million
people representing 18.7% of the non-institutia@alipopulation in the US above the age of 5 yédestified themselves
as having a disability. According to the US Cen20%0 Bureau population report, the global estinoétihe population of
persons with disability is 1.27 billion people. Beepersons with disability have witnessed firsthahdllenges in
interacting with mainstream infrastructure and tadis, especially those in educational institutiomerough low
educational outcomes and lack of adequate sKilky; tannot be integrated into the workforce. Thasans that there is a
need to develop academic teaching staff in prafessiskills that can make them effective in servimg great population

as per their diverse learning needs.
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World Health Organization (WHO) (2013)‘'s epidemigical data estimate the global prevalence of Autism
Spectrum Disorders (ASDs) to be one person in J&iple accounting for more than 7.6 million peopléhwdisability
adjustments. In WHO's (2013) consultation reportA8Ds and other developmental disorders; “Frorsimgi awareness
to building capacity”; ASDs represent a vulneralgioup, that is subject to marginalization, stigmeation, and
discrimination including unjust deprivation of higabnd education services. Autism was first recogphias an area of
concern by UN General Assembly as a threat in 2808 in 2012 the UN General Assembly realized thednir
innovative, integrated approaches for implementatid feasible, effective and sustainable inten@ntprograms for
ASDs. Among the key objectives of WHO (2013) onsthénterventions was for strengthening capacitieaddress the
needs and make changes in the ASDs environmeniding schools, with involving of policymakers angimning
institutions such as universities. These intenaargtishould be supported by resource allocationegfiess and changes in

curricular of the professionals involved.

Prakash (2012) and Ainscow (1999) have sugges#tdttis important to evaluate teachers’ attituttesiclusion
of DYP in mainstream classrooms. Shahminan (2012)study on “A critical Exploration of Deaf Youfgople's (DYP)
underachievement in the School of Sport and EduecaBrunei University explored the tensions experienced by deaf
young people with hearing parents, hearing paneittslittle or no experience of deafness prior he birth of their deaf
children and language teachers with a lack of skilhd knowledge of deafness in the implementatioanoinclusive
education system in Brunei Darussalam. When teacéhenclusive classrooms do not have any traimindiow to handle
students with disabilities, struggling studentd Eehind academically and may exhibit behavior peots. As a result,
teachers may become overwhelmed (Martel, 2009)ctiReaand adverse teaching methods result in tedolration and
can cause the teachers to withdraw from their jposds an educator (Baker, 2005). However, teachkosare trained to
use various research-based teaching methods, tsttiadtional and behavioral, are better prepareediccate in diverse
learning environments (Baker, 2005). UoN academaching staff, seem to handle students in an iiveludassroom,

with little or no knowledge of basic skills on hawvinteract with students with a disability.
Theoretical Framework

The theoretical basis for this study focused orncatrs of academic teaching staff effectiveness mondels on
how scholars conceptualize disability. Models «fadhility are frameworks which help to explain waysvhich society
responds to disability. This study anchored on tVassical models of disability, which include; thedical model and the
social model of disability. The indicators that aensidered for academic staff effectiveness irgluatademic staff
awareness levels, resources strategies put in figcthe university, teaching strategies applied dmademic staff;
academic staff utilization of resources and assessstrategies applied on students with disalsliti@ombined theoretical
frameworks were also in consideration incognitaappliances in the study including Maslow’s Hieraraf needs and
cognitive theories. But teaching staff effectivenés interaction with learners with disabilitiesshdeep roots in the

medical and social models of disability. The modeks explained below:

The medical model of disability emerged from theralepment of modern medicine in thel9th centurgnal
with the enhanced role of the physicians in soci€he medical model tends to view disabled peopléaving physical
problems to be cured. The disabled person is redddga the passive role of the patient with medpisonnel and care
professionals making decisions- even about issoesated to impairment, such as how the individthauld dress what

he or she may eat. This model is problematic becadfists excessive focus on the desirability ofrfixthe disabled
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person’s impairment. The quest for a cure is oftatracted, painful, and unnecessary; it meansttigatest of life is put

on hold while professionals strive to return thelyoto a more ‘normal’ level of functioning. Corra surgery is used to
extend and straighten limbs, calipers are applied| people are encouraged to try to walk, rathan thse wheeled
mobility appliances; deaf people are taught to kpmal lip-read. Health-care professionals may eefiestell disabled

patients and their families that there is no corelfeir condition, in the mistaken belief thatsthill sustain hope that they
one day might be ‘normal’. But if it happens tHag¢ impairment cannot be fixed, the disabled peis@agarded as being
beyond hope: his or her life is seen as worthlBgsthis stage, such a negative assessment maypaedme internalized
by the person concerned. In the education seasabiity is really an issue as depicted in thephrbelow; a student is the

problem which needs to be dealt with.

The social model of disability is about changing gystem to fit the student, not the student toht system.
It locates the problem of exclusion firmly withinet system, not the person or their characteridticsiginated in the early
days of the disability civil rights movement ancoyided a radically different definition of disallithat influenced
understanding and practice. It states that so@etljsabling, not the particular impairment or citio that a person may
have. The social model is contrasted with the nadaharity or individual models of disability, ahelps us to understand
the differences between special, integrated andsive education. Such a concept and approachsisrided by disabled
people themselves as ‘the social model’. This seferthe way in which society organizes itself,ingklittle account of
people who have impairments and thus excluding tHem participation in the mainstream of social iates.
The social model identifies three major barriersttltonfront disable people who have impairmentsysiual
(exclusion from the built environment), institutadr(systematic exclusion or neglect in social, legducational, religious,
and political institutions), and attitudinal (neigatvaluations of disabled people by non-disabledpbe). Removing these
barriers is possible and has a hugely beneficigbitty both on the lives of disabled people andhernwhole community.
Adopting the social model of disability does chanige way in which services and assistance shouldiven, placing
them in the wider context of disabled people’s div®isabled people’s needs are basically the sameoa-disabled
people’s: for life, love, education, employment] faarticipation in society, access to adequatgises (including medical
and rehabilitation services when necessary) aggbf,rand some choice and degree of control inr thes. The social
model has allowed many disabled people to regaimtrab of their own lives, becoming the experts dwit own
experience and changing their outlook in fundamenteys. An understanding of the social model presic radically
different framework with which to understand thesadimination that arises as a result of impairment.
The social model describes the true nature of thblpm of disability. The problem is not in the iwidual, nor in his or
her impairment. The impairment exists, but its Bigance is neutral. The problem of disability ligssociety’s response
to the individual and the impairment, and in thggbal environment, which is mainly designed (ldydey non-disabled
people) to meet the needs of non- disabled peBdability takes on a social dimension and leadsottial exclusion and
the denial of human rights. The solution to thebfems of disability must, therefore, come from damrwithin the
families, communities, and societies in which diedbpeople are living, rather than from changegh@ impaired

individual (as suggested by the medical model).

They reveal the attitudes that the society andviddals have towards disability which affect theywaeople
think and behave towards disabled people or staddiiese attitudes impact on outcomes for disgbésgle in the way

disabled people are treated and participate iregoci
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Hay and Mcber (2000) in their model of teacher @ffeness, did research that was used to desiganaefvork
describing effective teaching, based on the finsiiraf what effective teachers do in practice atedint stages in the
profession. According to these findings there wimee factors in teachers’ control that signifidgribfluence pupil
progress. These factors include teaching skillsfgssional characteristics, and classroom climétese three factors
form measures of teacher effectiveness which infleepupil progress. Classroom climate provides harotool for
measuring the impact created by a combination ef tdacher’'s skills, knowledge and professional attaristics.
Climate is a measure of the collective perceptiohpupils on dimensions of classroom environmeant thave a direct
impact on their capacity and motivation to learakén in combination these three factors provideiakle tools for a

teacher to enhance the progress of their pupils.
Significance of the Study

The study findings aim at informing university pglj improving pedagogical practices and enhancing
institutional development leading into a centert tban specifically train the academic staff andeothtaffs, in skills,
knowledge, and attitudes that make them in intergctvith students with a disability effectively fdretter learning
outcomes and high productivity in labor market.d#igs are of practical use to students, acaderait, sthd deans of
schools, deans of students, registrars, and emirersity fraternity in self-assessment on skdfsinclusion of students
with special needs and interacting with person$ wisability thus making UoN environments disagildompliant and
disability friendly. The findings may call for adi&gn to continual change through which there wid & revision in
teaching strategies, designing and implementingkalie resource strategies, re-development of imfresire that is
conducive for all groups of students with speciakds in all university premises. One critical disien may be on
whether the University of Nairobi as a world claséversity may set the lead pace in constructicth management of an
institute of special education with higher mandat&ain all staff of all calibers and managemewels on skills, attitudes,

and knowledge in all aspects of inclusiveness masaersons with disability are concerned.

Since this research touches on disability poligués, the findings may pave way for a shift iniingonal
culture and strategy development on modernizatiothé professional development of the academid etafeachers in
general, at pre-service and in service; taking odasideration the changing technological advancgsnia the global
arena. Findings from this research are envisagéufdom, help promote and strengthen theories alitips on issues of
not only students with special needs but all pesssith disability and their inclusion into variossuctures, systems, and

institutions, not only in Kenya but also regionadiyd globally.

Target population of the Study
The study covered the University of Nairobi. Theiwgmsity of Nairobi currently has 30 Faculties, Sotls,

Institutes, Centres; over 300 programmes, 68,00desits, 2,500 academic staff, 5,400 administrative technical staff.
However, for the study population, the concentratias kikuyu campus as a College of Education arxtdrial Studies
(specifically, training teachers for secondary sth@nd post-school institutions). Regular studerite participated in the
study were drawn from 2015 fourth year cohort (tlugheir duration in the university). Students witisabilities were
drawn from all levels of learning in the colleges they are minimal in number. Both the universiiyademic
administrative registrars, college registrar, agglelean of the student, dean of school and sampkdemic staff members
and college librarian participated in this studyditators considered for academic staff effectigsnaclude; academic

staff awareness of disability policy interventioasd needs of students with a disability, acadertadf $raining in
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disability skills, resources strategies, and assessprocedures for students with a disability.
METHODOLOGY

This was a case study with a descriptive surveyragmgh. Koul (1998) states that descriptive studiwslve
events that have already taken place and are defatthe present condition. Both quantitative andlative data were
collected. In determining the sample size Gay kt(2006) principle was applied; that for descuptiresearch it is
common to select 10% to 20% if the population &@zaround 1500 and 50% if the population is arob®d. In qualitative
research determining sample size will depend onetktent to which the selected participants represiem range of
potential participants in the setting. The secaortticator for determining sample size will dependtoaredundancy of the
information gathered from the participants. Thisl ha be applied to this study dealing with the satisability policy
interventions on a large population of students acetdemic staff. The sample size was 250 acadeaffcnsembers and
800 students. Stratified random sampling was enguloyhere students were divided into two purposiwtigta; those
with a disability and those without a disabilityll fhose with a disability were purposively seletfer the study and those
without a disability a 50% rule was applied. Thedsemployed document analysis and the questionaaigekey tool for
data collection; therewere seven sets of the cquestire; Questionnaire for the academic staff, tjuesaire for the
student, questionnaire for the student with a disgbquestionnaire for the registrar, dean of #whool, dean of students
and librarian. The questionnaire collected dat&JoN disability mainstreaming policy, awareness oliqy interventions,
academic staff teaching strategies and approackssyrce strategies and constraints, training neédsademic staff,
needs of students with disabilities, academic staffilization of resources and assessment strategies
The data obtained from the field was cleaned, coklegbunched into a computer and analyzed. Thewasatranscribed
and categorized into themes in relation to the ahjes of the study. Quantitative data emanatimgnfrclosed-ended

guestions in the questionnaires were analyzedjgscriptive statistics Presentation was givemldhes and graphs.
FINDINGS OF THE STUDY

Majority 11(78.6%) of students with a disability meemale while 3(21.4%) of students were female d&uit
distribution included 14.3% of disabled studentgeni& Master’'s degree (M.A), the same number ofletis were in
Master’s degree (Med). Data further show that 5{8g.of disabled students were in Bachelor's De@ee level of study
while the same number of students were in the BachéDegree Arts level of study, 7.1% of disabfddents were in 1st
year undergraduate, the same number of students we2nd year undergraduate and in 2nd year mastergee.
Data further show that 4(28.6%) of disabled stuslevdre in 3rd year undergraduate while 7(50.0%jisdbled students
were 4th-year undergraduate. Majority 12(85.7%)disabled students were in a regular/ module | @Eogne while
2(14.3%) Parallel / Module Il programme. Findingsow that 1(7.1%) of disabled students were in hbitere,
Kiswahili and Economics department, 3(21, 4%) aflshts were in Language and humanities, 2(14.3%juafents were
in Language and humanities while 5(35.7%) of stiglemere in Education department. Data shows tha®.8%0) of
students were inlst-year undergraduate, 7.9% ofdests were in 2nd-year undergraduate, 21.1% of
students were in 3rd-year undergraduate while 23¢6D of students were in 4th-year undergraduatedd@termine the
social interaction among students with and thogbowt a disability,38 students across various Evedre interviewed.
Findings also revealed that 75% of the teachinff eted lecture methods in classes which had dindl deaf students.
Most lecturers (95%) had no knowledge of sign lamguand braille letters. Their alertness to intmacwith students

who had different types of disabilities was minimak they did not know how to interact with them.
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Marking of braille examinations by blind studentslhto be taken to those with specialties in bréddlfeguage sourced out

of the university.
CONCLUSIONS, RECOMMENDATIONS, AND INTERVENTIONS

From the key findings of the study conclusions leé study indicate that lack of relevant, individeedl and
specialized resources, equipment, facilities arfdastructure impacted on effective lesson intecadj teaching and
learning methodologies were affected by use of abnpolicy recommendation language of instructioniclhhdoes not
give any specifications on use of sign languagab®ls for deaf students, content preparation mddek normal
classroom formats with no braille or computerizeshdings, lack of skills, stereotyped attitudes,ctieas, and
engagements were observed, lack of understandingamiling students living with disabilities not gninfluenced
academic teaching staff effectiveness in mainstiegrdisability interventions but also influencedadeing outcomes

among students living with different disabilities.

The study recommended a scheduled and structureitisation capacity building programme where acaide
teaching staff are regularly given orientation ameéntoring on strategies and language of handlinglestts with
disabilities; and periodic in-service short-ternmurses by those specialized in skills of sign lamguébraille reading,
intellectual psychological counseling, speech sé#intification; which will assist the teaching fét® handle and interact
with students living with different types of dishfiés during instruction, assessment, project suipion sessions, and
learning consultations with students with disapiliThis will equip academic staff with basic comrmation skills and

methodologies; and enhance effective academic itegshaff interaction with students with disabdsi
Interventions Deduced from the Findings of the Stud Include

* The short-term interventions include; initiate cegipabuilding programs for academic staff in cowsbat give
skills, knowledge, and attitudes on handling leesngith special needs; assessing the functionindisdbility
support desk in every college; establish how thi@ua colleges have embarked on disability awarepesgrams

on a continuous basis and to enumerate studentstaffidvith disabilities periodically.

* The medium-term interventions include; continuouslicheck on modification and maintenance levdls o
existing structures and facilities (toilets, libes) to make them more conducive for use by perseoits
disabilities; modification of the existing enviroemt to make it more disability compliant environmearovision

within UoN budget of support services(wheel chas)l other essential services to PWDs.

* The long-term interventions include; establishnardan enhanced regional hub and center of excallénstitute
in Africa, at the University of Nairobi with fullafcilities and materials that comply with the prowis of
disability act (2003) in addressing special neel®WDs; and train professionals on skills, knowledgnd
values on how to interact with PWDs from variougaizations, regionally, nationally and internatithy at the

university

» A great need for funding to implement interventiao.1, 2 and 3 above, in ensuring that all thosdesits living
with special needs in all educational instituticared other PWDs in other organizations are cateoecdhiore

effectively. All strength is in capacity buildingitiatives of the staff who interact with them.
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Benefits of this funding will include improved qitsl of education and learning among students wghcgal
needs; increased skilled manpower among the acadstaff ready to exchange these skills with another
university academic faculty in universities in Keangnd Africa; exchange programmes in institutioh&igher
learning in practicum initiatives all over the wabrlAn investment best for those with vulnerabititia higher

education, globally
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